Shakespeare Schools Festival 2003-2005
1.
Introduction

Over the past three years, the Shakespeare Schools Festival (SSF) has become a successful and established arts education project for secondary schools in England. Since the triennial cycle began in 2003, 1,292 Schools have participated in staging a half-hour abridgement of one of Shakespeare most popular plays. All students and teachers involved had the opportunity to work with a professional theatre team. Each teacher director had an INSET day with the Royal Shakespeare Company and every cast had a workshop with Theatre-in-Education company Dramarama.  
The Shakespeare Schools Festival aimed to enhance and extend the National Curriculum in English and Drama. Through Shakespeare, participation in the Festival often provides students with a link between Drama and English. Central to the Festival is the desire to encourage inclusion of all secondary school students. This includes involvement from students of all ages, genders, ethnic groups and educational and physical abilities. The Shakespeare Schools Festival strives to increase personal development such as confidence, pride of work and a sense of achievement. These factors contribute to the Festival’s aim to help increase enjoyment within education, and also making Shakespeare more relevant, accessible and fun for students. 

The evaluation has developed greatly over the course of the last three years of the Festival and measures the project’s impact on teachers and students. The evaluation looks in-depth at the diversity of participants and the impact on the school, in particular on education and personal development. Of the 1,292 schools, 61 per cent (793) respondents took part in this evaluation.   
2.
Who has taken part in SSF, 2003-2005
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Chart 1 above shows the type and number of departments involved in the Festival over the three years 2003-2005. The majority of teachers were from English and Drama departments: 71 per cent (582) were drama teachers and 19 per cent (157) were English teachers.  Chart 1 also shows involvement from teachers from a number of departments, including History, Music, Maths, Media and Sport, as well as involvement from Literacy Co-ordinators, Year Heads and Deputy Heads. This indicates that the Festival supports and encourages participation from other departments who might not otherwise take part, as well as offering departments the chance to work together within a school.  The Festival hopes to involve more English teachers in the future by making contact with the departments directly and making clear the project relevance and benefits to students’ English studies from Years 7-11.
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Chart 2 above shows that 50 per cent of schools taking part in the Festival this year were located in urban areas, 23 per cent were located in the inner cities and 29 per cent of participating schools came from rural areas. Statistics from the Office for National Statistics show 80 per cent of the English population in Urban/ Inner city areas. The higher than national average up-take in rural areas indicates the reach and popularity of the Festival, and its ability to bring students from different backgrounds together, in this case geographically different backgrounds.
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Of the 15,225 students* who have taken part in the Festival over three years, 36 per cent (5424) were boys and 64 per cent (9801) were girls. The lower participation rate among boys taking part in the Festival is in line with Ofsted reports, which also show lower participation rates among boys in school drama. 

[image: image4.emf]Chart 4: Number and percentage of students by Year 

group

(184), 3%

(1136), 17%

(1414), 21%

(2085), 32%

(1799), 27%

year 7

year 8

year 9

year 10

year 11


The Festival encourages participation from all year groups. Cast age and year groups vary according to the teachers/ directors’ method of auditioning. Chart 4 above shows that the largest Year group taking part in the Festival was Year 10 followed by Year 11 (GCSE years). The percentage of Year groups involved increases the higher up the school. This suggests that teachers regard the Festival as a way of supporting and enhancing the English and Drama GCSEs and A2 examinations and course work. The smallest year group represented at the Festival was Year 7. Since the Festival was held in October and auditions were often held before the summer holidays, Year 7 pupils often did not have the chance to audition. The new Festival timetable will address this problem, and should encourage a more even participation from different year groups.
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Ethnic Group

Shakespeare Schools Festival participants have always been representative of the ethnic diversity of their relevant region. Chart 5 above shows that 9 per cent of the Festival participants were from an ethnic minority background. The majority of students participating in the Festival were White – British (91 per cent). Three per cent (386) of students came from mixed ethnic groups. One per cent of the participants were Black – Caribbean (164), Black – African (133), Asian (195), Indian (136) and other (148) ethnic groups including Iranian, Japanese, Thai, Vietnamese and Nepalese.     

The percentages show that the Festival reaches the proportional level of the regional ethnic minorities in England. 

The breakdown in Table 1 below shows how the Festival has achieved diversity of participants in each region. 

Table 1: The number and per cent of ethnic minorities by region
	Region
	Percentage of regional ethnic diversity
	Percentage of diversity in the Festival

	North West 
	8%
	4%

	North East 
	2%
	3%

	Yorkshire
	7%
	6%

	West Midlands
	13%
	13%

	East Midlands
	6%
	8%

	East
	6%
	14%

	South West 
	2%
	2%

	South East
	8%
	8%

	London
	45%
	52%


Over the three years, SSF has achieved above average representation of ethnic minorities in London, East England, North East and the East Midlands. The overall diversity of the Festival is also represented by the different interpretations that have been seen during the Festival. Examples of this include: The Guru Nanak Sikh Secondary School who performed ‘A Midsummer Night’s Dream’, in which all characters wore traditional Sikh wedding outfits, and used a dhol – an Indian drum - throughout the performance; and Stepney Green Boys’ School, whose predominantly Asian and Black cast members set their version of ‘Hamlet’ in the Brick Lane Festival, killing Claudius with a poisonous samosa. 
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The Festival encourages all Special Schools to participate. Over the 3-year cycle, there has been an increase in the number of Special Schools and pupils with special needs from mainstream schools participating in the Festival. There were no Special Schools participating in the Festival in 2003, this increased to 13 in 2004 and 30 in 2005. A total of 43 Special Schools across the regions took part in the Festival, and overall 1,689 students with Special Needs took part. This participation accounted for 10 per cent of all Festival participants.

The involvement of special needs students includes both students from Special Schools and students in mainstream schools who have special and particular needs. In total, 13 per cent (76) of students spoke English as a second language, 37 per cent (196) of students had a statement of educational needs (SEN), 20 per cent (114) were dyslexic, 13 per cent were visually impaired, 21 per cent had literacy problems and 9 per cent had other special needs which included physical disability, Dyspraxia, eating disorders, Aspergers and Attention Deficit Disorder. The Festival again hopes to encourage further participation amongst Special Needs Schools. The Festival will encourage the sharing of ideas and experiences from previously participating Special schools with schools who are taking part in the Festival for the first time.  
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The results in chart 8 above show that 16 different types of schools took part in the Festival in England over the year. An analysis of the type of schools shows that the largest majority of schools taking part in the Festival were comprehensive schools (266, 23 per cent). Some 14 per cent (161) of the schools involved in the Festival were Specialist Arts Colleges. 

Table 2: Types of School taking part in the Festival, 2003-2005

	Type of School
	No of Schools
	Percentage of Schools in region
	No of Schools participating in the Festival
	Percentage of Schools from SSF participants

	Business and Enterprise College
	148
	3%
	38
	3%

	Comprehensive School
	1139
	21%
	266
	21%

	Engineering College
	33
	1%
	6
	1%

	Grammar School
	63
	1%
	16
	1%

	Language College
	199
	4%
	85
	7%

	Mathematic and Computing College
	133
	2%
	34
	3%

	Independent School
	691
	13%
	166
	13%

	Science College
	168
	3%
	54
	4%

	Secondary School
	119
	2%
	24
	2%

	Special School
	995
	18%
	43
	3%

	Arts College
	297
	5%
	161
	12%

	Sports College
	264
	5%
	80
	6%

	Technology College
	510
	9%
	175
	14%

	Middle School
	245
	4%
	15
	1%


The table above shows the number of different types of schools that have taken part in the Festival 2003-2005. The table compares the percentage of the schools in the country with the percentage that has participated in the Festival. Festival participation is representative of all specialist schools in England. Participation is particularly high amongst Arts Colleges, Technology Colleges and Language Colleges. The Festival also has a good take up amongst schools from Science Colleges, Sports Colleges and Business and Enterprise Colleges. The Festival’s diversity reaches the types of schools that are involved in the project. This allows for different types of schools to work with each other. With all schools the Festival has either matched the percentage of schools in the country or has been higher. We would hope to encourage more of each of these schools to get involved. 
Inclusion

Social inclusion is core to the Festival’s ethos, core values and working practice, and the project promotes a non-competitive, open access and level-playing field for participation and achievement. SSF aims to increase access to its work, particularly the number of disadvantaged young people involved. We define inclusion schools as those where 30 per cent or more of students are on Free School Meals. Often these schools face wider problems, such as lower attainment levels at GCSE, and high pupil non-attendance and exclusion rates. Eleven per cent of schools in England are inclusion schools.  The Festival has always aimed to be accessible to all schools and students. The figures in Table 3 show that the Festival already has involvement from inclusion schools but we aim to involve even more of these schools and pupils in the future. 

Table 3: The number and percentage of students eligible for free school meals by region and participation in SSF, 2003-2005

	Region
	Number of Schools in the region
	Number of Schools with 30% or more on free school meals in the region
	Number of schools with 30% or more on free school meals participating in SSF
	Percentage of Schools with 30% or more on free school meals in the region 
	Percentage of schools with 30% or more on free school meals participating in SSF

	North West 
	476
	91
	30
	19%
	17%

	North East
	213
	27
	7
	13%
	11%

	Yorkshire
	328
	49
	22
	15%
	15%

	West Midlands
	419
	57
	20
	14%
	16%

	East Midlands
	302
	14
	3
	5%
	4%

	East
	427
	20
	4
	5%
	3%

	South West
	325
	2
	1
	1%
	1%

	South East
	511
	11
	4
	2%
	3%

	London
	424
	119
	36
	28%
	29%


The number and percentage in Table 3 above show that the Festival has already involved a good proportion of schools with a high proportion of student’s receiving free school meals. In fact, regions such as London, West Midlands and the South East have a higher than the average percentage of schools with a high proportion of free school meal students. Over the next cycle we aim to involve more inclusion schools, at least matching but aiming to exceed the above percentages of inclusion schools in each of the regions.

3.
Auditions and performances 
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The questionnaire asked teachers how they approached the rehearsal process. The results shown in chart 9 show that 68 per cent of the participants rehearsed for the Festival in their own time, after school and during lunch. Whilst only seven per cent of rehearsals took place during lessons, a further 25 per cent of schools had rehearsals during both lessons and after school, which indicate that almost a third of schools are willing to work towards integrating the Festival into the school timetable. 
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The allocation of roles and parts range from whole school open auditions, by far the most popular route, to methods of selection according to Year group or involvement in drama clubs or volunteering. Evidence of the Festival’s popularity is found anecdotally, from teachers who have told us of auditions where over 100 students participated. The chart above shows us that the most popular way to get students involved was through open auditions. Overall, 57 per cent (316) of teachers held open auditions. Other ways in which roles are allocated were through teacher selection, attending workshops and drama clubs.  Some 11 per cent of teachers decided to work with a particular year group. Teachers incorporated the Festival into the GCSE coursework for students. 
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In previous years, teachers have told us that they staged additional performances after the main Festival. Chart 11 shows that many teachers taking part in SSF were going to stage additional post-festival performances. Over half said that that the additional performances would be in school, many of which would be for assemblies. Six per cent of teachers held additional performances for open evenings.

As the texts used in the Festival are abridged, many teachers felt that they would be appropriate and beneficial for primary schools. Performances in primary schools accounted for 6 per cent of the additional performances, and this is an area that SSF would like to actively encourage in future. In addition, students performed for year groups, including the SATs groups, at mini festivals and in extended versions for the end of year plays.

4.
Impact

We asked teachers what they believed the effect of the Festival to have been on the school; had the Festival enhanced drama in their school? The percentages in Chart 12 show that an overwhelming 97 per cent (745) of teachers said that the Festival had positively enhanced drama in their school. In detail, 58 per cent (445) of teachers said the Festival had enhanced drama in their school, whilst 17 per cent (129) of schools felt that the Festival had significantly enhanced drama in their school. Some 22 per cent of teachers felt that the Festival had enhanced drama a little in their school. Only 4 per cent (11) schools felt that the Festival had not enhanced drama in their school. This shows the Festival’s positive impact on schools. Both students and teachers work the Festival into their school calendar and feel that the Festival helps to enhance drama in their school.
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The biggest and most important impact of the Shakespeare Schools Festival has been that on education. Chart 13 above shows what participating teachers believe to be the core educational benefits of participating in the Festival: its contribution to GCSE coursework, English Key Stage 3 /4, studying texts and SATs. 

“I wanted to help Year 10 and 11 Drama GCSE students especially gain confidence and expertise when performing.” 

The participation in the Festival satisfied curriculum requirements in terms of performance, working with a script, theatre trips and written coursework. Thirteen per cent of teachers would use the Festival to assist in preparation for Year 9 SATs exams. This included both performances by a Year 9 group of students and showing the piece to the year group to enhance further understanding of the play. Eighteen per cent of teachers believed that the Festival helped with Key Stage 3/4 English. 

“I wanted to enhance Shakespeare work with Year 9, supporting their English studies.”

Teachers’ responses also included gaining a greater understanding of the text, enhancing the Shakespeare unit in terms of a greater understanding of both language and character.  Teachers also mentioned additional benefits: encouraging, supporting and developing speaking and listening skills; expanding drama; and also cross-curricular benefits in bridging English and Drama. 

The positive response to the educational benefits of the Festival is an area that the Festival will focus on more closely in future.
5.
Festival participants’ responses

Teacher Responses:

The Festival is a learning opportunity for all participants, this includes learning and professional development for teachers. We are encouraged that over 20 per cent of the teachers involved in the Festival are from departments other than drama - the Festival gives them the opportunity to learn new and transferrable skills. The Festival also gives non-drama teachers the confidence to direct a performance, which can be used as part of English GCSEs.  

A part of our evaluation of the teacher-director workshops, we asked teachers to rate 6 skills and directorial learning opportunities: 

· 66 per cent of teachers gave the maximum rating for rehearsal preparedness, with a further 29 per cent responding with a rating of 4. None of the teachers felt that the workshop had not helped in their preparation for rehearsals. 

· 72 per cent of teachers responded that they had gained the maximum advantage in terms of directorial styles and techniques. 

· 60 per cent of teachers gave the maximum rating for gained confidence in directing students. None of the teachers gave a minimum rating in this area. 

· 76 per cent of teachers responded that the Festival provided the maximum opportunity in learning the use of improvisation in rehearsals. Again none of the teachers felt that the training day provided minimum opportunity in this area.   

Taking ownership is one of the major ways in which the Festival differs from others in its promotion of Shakespeare. SSF encourage the plays to be adapted to suit the students taking part. This allows students to input their own ideas and to make the plays more relevant to them. By allowing this freedom, students gain more understanding about the themes and characterisation involved in their chosen plays.  

· 76 per cent of teachers felt that the inset day had encouraged student ownership of the character and text to the maximum benefit. None of the teachers felt that the inset day gave minimum opportunity for student ownership.

The opportunity for student ownership is seen through the trends in themes in each year of the Festival. With the onset of the Iraq war in 2004, a host of performances played on a military theme. This was particularly visible in the costumes. In 2005 ‘chavs’ were the most popular interpretation and again costumes, attitude and music choices reflected this. The Festival’s flexibility in the visual interpretation of the plays has always been a strength; teachers frequently respond with stories of how students took control of the look and feel of their shows. Sixty nine per cent of the teachers felt that the inset day provided maximum opportunities for ways of interpreting text. 

“ It was important to have a performance that reflected the influences surrounding the lives of the boys. War is a pertinent theme at present, and we wanted live drums and violin to punctuate the text and underscore the action. ”
Drama teacher, Westminster City School

Teachers also felt that the day had been useful in providing them with different skills and techniques, which they could use during the Festival.  Some 22 per cent of teachers commented that the workshop had provided them with fresh ideas and that these were transferable to their classroom.  A number of teachers commented that the skills and techniques that they had learned at the training day could be used during all lessons - “Lots of ideas which can be adapted for KS3/4”.

Furthermore, teachers told us that the workshop day was also useful in promoting confidence and focus and offered them a good way into text, characterisation and themes. 

Finally, we asked teachers if they had any other comments about the day. Several teachers commented that the day provided them with the opportunity to revisit ideas and techniques previously learnt: 

“It’s refreshing for us to re-evaluate how we teach. The numerous ideas give much scope for new ‘ways-in’ and inspiration.”   

The INSET day also gave teachers an opportunity to learn for themselves. Many teachers commented that INSET days are not usually practically based: 

“It was lovely to experience learning from a student’s perspective.”

Overall, the teachers all enjoyed the day but asked for a longer day to allow more time for specific play-focused work. Teachers often wanted to spend more time looking at a particular play in order to extend and develop their ideas. 

The key to the success of the INSET day for teachers seemed to be the opportunity to put themselves in their student’s position but also to look at new ways to overcome possible problems. One teacher mentioned that being asked to participate in the drama exercises made them realise how difficult some of the exercises and activities were for their students. However, teachers commented on their effectiveness in fostering an ensemble approach to production, and involving the entire cast in the creative process. 

The INSET day became a source of confidence and ideas. The encouragement of ownership and adapting Shakespeare to suit their individual casts and the move away from more traditional Shakespeare production made the day memorable and was often considered a starting point for many teachers. The INSET day is an integral part of the Shakespeare Schools Festival experience. It acted as a stimulant for teachers and for some signalled the official start to the Festival and their rehearsal period. The day brought a lot of things to the forefront for teachers. They came face to face with the enormity and scale of the Festival but by meeting other teachers in similar positions they gained a sense of unity and reassurance. 

Student Responses:
Students told us that participating in the Festival had been enjoyable and given them the opportunity to achieve.

· Overall 94 per cent of students responded that the Festival was fun.

· 50 per cent of students felt that they had gained a sense of achievement from working hard for something that was worth the effort. 

· 48 per cent of the students responded in saying that they had enjoyed their performance and 44 per cent had enjoyed the applause. 

· 40 per cent responded that they enjoyed developing their talents through the Festival.

· 39 per cent enjoyed the drama games in workshops and rehearsals, and 34 per cent enjoyed the Dramarama workshop specifically.

· 34 per cent felt that they had learnt to overcome their apprehensions in order to complete their performance.

The Festival provides a way in which students can learn more about Shakespeare plays through a practical and professional experience whilst working as a team and making new friends.

· 80 per cent of students enjoyed working with their friends.

· 55 per cent commented that the Festival helped them to make new friends.

Overall, students enjoy the Festival as an opportunity for collaborative learning. It is evident from all these results that students feel the Festival is both valuable and enjoyable as a project.

The Festival’s approach and practice enables students to take ownership of the project, developing their personal skills and sense of personal responsibility. Students are trained in Health & Safety in each theatre they visit, and made to take responsibility for themselves and their fellow cast members throughout the rehearsal and performance process. The students work as a team and are encouraged to support and motivate each other. 

· 31 per cent of students said that they had learned to take responsibility.

· 36 per cent had learned to be more prepared.

· 36 per cent of students felt that they had learned to give and take criticism.

6.
Conclusion

We feel that the positive responses received from teachers and students alike show that the Festival has been hugely successful and is fast becoming a regular event in the school timetable. The data collected during and after the Festival shows that it encouraged inclusion and diversity: different types of schools and varied year groups, students from a range of ethnic and cultural backgrounds and with special needs.

“The majority of the cast would never normally get the chance to perform. This has developed their language skills & their confidence. It was a brilliant experience.”  

Teachers also enjoyed both the training days and were positive about the input from the organisation and staff involved with the Festival. 

Overall the majority of teachers felt that the Festival had helped to enhance drama within their school and that importantly, the Festival had helped core educational needs, particularly beneficial for GCSE and SATs students. 
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