Shakespeare Schools Festival England 2008
The Shakespeare Schools Festival introduces young people to the excitement and discipline of live theatre. Through workshops and performance it helps them to appreciate the genius of Shakespeare, to aim high, and to take pride in their achievements. Experiencing Shakespeare helps make sense of the world.

1.
Introduction

The Shakespeare Schools Festival (SSF) is a unique arts-education initiative that offers young people, from a diverse collection of backgrounds, the opportunity and support to perform abridged productions of Shakespeare’s most famous plays in their local professional theatre. SSF aims to enhance and extend the curriculum in English and Drama and, through the transfer of myriad hard and soft skills, support participants’ social, personal and professional development, enriching the overall educational experience of all involved and promoting emotional maturity and strong social values.

Over the past 9 years the Shakespeare Schools Festival has developed a reputation amongst its core consumers as a project that gives the opportunity and the facilities required to stage a professional performance of a Shakespeare play. As this reputation has grown it has become more important than ever to maintain the high quality associated with the Festival. 
Since the Festival started it has involved 1,798 different schools. In 2008 the Festival involved 414 secondary schools from England who all staged a half-hour abridgement of one of Shakespeare’s most popular plays across England. The choices of plays include Macbeth, Hamlet, Romeo and Juliet and A Midsummer Night’s Dream. 
All students and teachers involved had the opportunity to work with a professional theatre team. Each teacher-director had a training day with theatre education practitioners, the MAP Consortium, in May 2008; and each cast had a workshop with the National Youth Theatre in September 2008. 
The Shakespeare Schools Festival aims to enhance and extend the National Curriculum in English and Drama. Participation in the Festival often provides students with a link between Drama and English. Central to the Festival is an open-access, non-competitive ethos and the specific targeting of Inclusion Schools. The Festival has involvement from students of all ages, genders, ethnic groups and educational and physical abilities. SSF strives to increase personal development such as confidence, pride of work and a sense of achievement. These factors contribute to the Festival’s aim to increase enjoyment within education, as well as making Shakespeare more relevant, accessible and fun for students. 

This evaluation looks at the 2008 Festival and measures its impact on teachers and students using semi structured questionnaires and interviews to gather information. The evaluation looks in depth at the diversity of participants and the impact on the school, in particular in the areas of education and personal development. Of the 414 schools, 78 percent (321) of participants took part in this evaluation.   

2.      Aims 
SSF aims:

For students

· To engage young people in their education by making performing Shakespeare both challenging and fun 

· To give young people a professional theatre experience wherever they live

· To support under-achievers through a non-competitive project

· To develop relationships between students across class and age groups

· To provide first hand experience of the advantages of working within a group and the discipline and responsibilities this entails

· To nurture a bond between students and their teacher/director

· To facilitate interaction between local schools: comprehensive, specialist, academy, independent, special

· To introduce future talent to their national youth theatres

· To train past participants as Festival youth directors and producers developing transferable leadership skills

For teachers

· To connect with disadvantaged, disaffected and excluded students 

· To provide the practical experience required by the National Curriculum in English and Drama at Key Stage 3, GCSE and BTEC

· To equip teachers with skills to direct an ensemble group of up to 30 young people of varying abilities so that each cast member experiences the best of the Festival

· To coach teachers in the transferable skills necessary for personalising learning

· To support ethnic minorities, students with English as an additional language, and students with special needs in both mainstream and Special schools

For the community

· To harness the support of the community for their school

· To show the general public teenagers striving for and achieving their best

· To boost interaction between secondary schools and their local, professional theatres

· To offer primary schools the opportunity for engagement with their local secondary school and with Shakespeare at their local theatre
1.3 Delivering to young people

SSF offers a unique project to schools and young people. 
· It is available to every school and every pupil in the UK

· It is non-competitive 

· It offers a level playing field for achievement and learning

· It gives every participant (student-directors and cast) skills training to promote personal learning and development

· It gives every participating student a workshop and performance opportunity outside  school 

· It facilitates enjoyable interaction between schools, classes and age groups
· It is a valuable addition to the curriculum and provides an introduction to the genius of Shakespeare
· It offers value for money against other projects of its type.
2.
Who has taken part in SSF, 2008
Types of Teachers
Chart 1 below, shows the type and number of teachers involved in the Festival in 2008. The majority of teachers involved were from English and Drama departments: 69 per cent (214) were Drama teachers and 16 per cent (48) were English teachers.  Chart 1 also shows involvement from teachers from a number of other departments, including Year Heads, Creative Arts and Deputy Heads. This indicates that the Festival supports and encourages participation from other departments who might not otherwise take part, as well as offering departments the chance to work together within a school. The Festival will continue to make its work accessible to all school departments in the future. In 2009 the Festival aims to make participation more of a school event. Teachers will be encouraged to involve art, media and music departments in the production. 
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Drama lessons are now much more dynamic, Shakespeare isn’t a taboo subject anymore. The students absolutely loved it and have sworn to participate in the future! 

C Hunter, Highbury Grove School, Cochrane Theatre, London
Catchment Area

Chart 2, shows that 47 per cent of schools taking part in the Festival this year were located in urban areas; 23 per cent were located in the inner cities and 28 per cent of participating schools came from rural areas. Statistics from the Office for National Statistics show 80 per cent of the English population live in urban/ inner city areas. The higher than national average up-take in rural areas indicates the reach and popularity of the Festival, and its ability to bring students from different backgrounds together - in this case, from geographically different backgrounds. SSF has always aimed to be a project that gives access to young people from all areas in England, including those facing rural isolation. The high percentage of students from rural areas is encouraging. The Festival will assess its theatre locations every year to ensure it is staged at venues which maintain this level of access to remote schools.   
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Of the 6070 students who took part in the Festival, 36 per cent (2013) were boys and 64 per cent (3508) were girls. Ofsted reports for 2004 show that only 36 per cent of the students submitted for Drama GCSE were boys. This suggests lower participation rates among boys in school drama. SSF achieved a representative percentage of participation in the Festival by boys. 
Year Groups

The Festival encourages participation from all year groups within the 11-16 age group. Cast age and year groups vary according to the teacher-directors’ methods of auditioning. Chart 4 below shows that the largest year group taking part in the Festival was year 11 (33 per cent), followed by year 10 (30 per cent), both GCSE years.  The combined percentage of 63 percent suggests that teachers regard the Festival as a way of supporting and enhancing the English and Drama GCSEs and A2 examinations and course work. 

A quarter of participants (23 per cent) were from year 9. A number of teachers used participation in the Festival as an aid to furthering understanding of the SATs text. The smallest year group represented at the Festival was year 7. As registration for the Festival takes place before the new year 7 students have joined the schools, teachers have often cast (or have ideas on how they would like to cast) before meeting these students. 
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‘Apartheid in arts is denying millions of people access to high culture’
Richard Eyre
It has been argued that some ethnic minority groups find the arts elitist, and feel that there is a cultural barrier with access to art forms such as theatre, which is perceived as being a middle class enjoyment. The Festival has always been representative of different ethnic groups and this year, more than ever, cultural and political influences were strongly represented in the performances. 
An example of the different influences came from Notre Dame Senior School who staged their performance of A Midsummer Night's Dream with GCSE students as the teacher felt the production was a good opportunity to help the students bond as a whole group and exercise their imaginations and skills for their GCSE plays later in the year. The play was set in colonial India of the 1920's and the characters were recast as Indian God and Goddess, Vishnu and Lakshmi. The school incorporated modern Indian music, movement and dance to show how the English lovers gradually fall under the mystical spell of India, climaxing in a 'Bollywood style' dance lead by the mechanicals showcasing the colour and culture of the east.

The charts below show the breakdown of ethnic groups involved in the Festival.  
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Shakespeare Schools Festival participants have always been representative of the ethnic diversity of their relevant region. Chart 5 above shows that 14 per cent of the Festival participants were from an ethnic minority background, an increase of 1 percent from the 2007 Festival. As the ethnic diversity in England is only 9 percent, the Festival achieved a higher representation amongst its participants. The majority of students participating in the 2008 Festival were White – British (86 per cent). Three per cent (175) of students came from mixed ethnic groups. Two per cent of the participants were Black – Caribbean (112), Black – African (122). One per cent were Indian (54) and Pakistani (77) and other (39) ethnic groups including Afghani, Columbian and Nepalese. 
The table below shows the national proportion of ethnic minorities against the percentage of participation achieved by the Shakespeare Schools Festival 

Table 1 – Breakdown of Ethnic Groups

	Ethnic Group
	Percentage in England
	Percentage participating in SSF

	Other white groups 
	2.5 %
	2 %

	Indian
	1.8 %
	1 %

	Pakistani
	1.3 %
	1 %

	Mixed 
	1.2%
	3 %

	Black Caribbean 
	1 %
	2 %

	Black African
	0.8 %
	2 %

	Bangladeshi 
	0.5 %
	1 %


Table 1 shows that the Festival achieves proportional representation amongst Pakistani, mixed, Black and Bangladeshi young people. The results are particularly relevant and important since Bangladeshi and Black African/Caribbean boys are often the lowest achieving groups. Their participation and engagement is a positive result for the Festival, and shows that the project reaches some of the most disillusioned groups. 
Table 2: The number and per cent of ethnic minorities by region

	Region
	Percentage of regional ethnic diversity (ONS 2001)
	Percentage of diversity in the Festival

	North West 
	8%
	11%

	North East 
	2%
	7%

	Yorkshire
	7%
	18%

	West Midlands
	13%
	13%

	East Midlands
	6%
	9%

	East
	6%
	8%

	South West 
	2%
	3%

	South East
	8%
	6%

	London
	45%
	45%


The evaluation results show that the Festival exceeds the proportional level of the regional ethnic minorities in England. The breakdown in Table 2 above shows how the Festival has achieved diversity of participants in each region. 

Table 2 shows that SSF has achieved above average representation of ethnic minorities in all but one region – the South East. The overall diversity of the Festival is also represented theatrically through the different cultural interpretations performed. SSF’s diversity is one of the many reasons for the new partnership with the National Theatre in 2009 and the established relationship with the NYT. 

Special Schools
I had no previous experience or qualifications but I am now participating in my third Festival and am gaining knowledge and confidence as I go.

Sandra Barnes, Greenacre Special School, Rotherham Civic Theatre
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The number of Special Schools taking part in the Festival has continually risen over the past eight years. In 2008 the Festival saw the largest proportion of Special Schools participating. Ten percent of final sign up of the Festival was from Special Schools and 15 percent of all students had disabilities or difficulties. SSF has always attempted to be as inclusive as possible but with the further involvement of Special Schools access to the Festival seems to be growing within the community of schools.  For the first time SSF offered specific workshops for teachers working with students with disabilities and difficulties working with specialists Mind the Gap and Graeae. The popularity and usefulness of these workshops was seen as teachers were given a networking opportunity to share ideas, fears and previous festival anecdotes. 
“The workshop gave me lots of ideas and the confidence to adapt to our situation”
Sue Yarrington, Chadsgrove School 

Students with disabilities and difficulties rarely get the opportunity to work in a neutral environment with other students in this way. Access to a professional theatre space, both on stage and back-stage, and the chance to develop a close relationship with a local theatre and staff, is an equally rare occurrence. The Festival offers Special Schools both opportunities. To ensure that each school’s unique requirements are known and catered for, this year the Festival employed a Special School Coordinator to interface between the school, the theatre and the SSF staff on both the workshop and performance days. The assistance from individual theatres in ensuring access to the venue is also greatly appreciated. The huge amount of work and commitment results in performances that are often the most memorable for everyone involved.  
	CASE STUDY 1 – SPECIAL SCHOOLS AND INTEGRATION
The approaches to performances taken by Special Schools are often varied and creative, designed to specifically suit the needs and requirements of the individual students.  One of the most unique and memorable performances in 2008 came from Heathlands School for Deaf Children. 
The involvement with the Festival was the first time that the school had ever attempted a large scale performance project. The school chose to perform Macbeth entirely in sign language, using students from various age groups. To make the show accessible and understandable to people who could not sign the director approached their partner school, Townsend School, to provide voiceovers for the deaf actors. The result was an extraordinarily powerful piece of drama. The performance worked wonders for the cast's confidence. The most significant aspect of the participation of the project was the integration between the actors and the voiceover counterparts from the partner school.  There had been problems between the two schools because of a lack of understanding of each other's culture.  Those barriers came crashing down and the Festival had an amazing knock-on effect, with all the students involved becoming friends. 
  

“We have all had a ball doing the Festival.  It's an absolutely terrific project - a gem in fact.  Our kids asked immediately on Friday if they could do it again next year and have even chosen their next play (The Tempest).” Julie Graham, Director 

Head Teacher Mabel Davies added  

 

“We involved some Townsend students who attend our sign language clubs so that they could get a better grasp of deaf culture by being voice shadows and gaining experience of interpreting.  It turned out to be the best Inclusion project we have ever done which led to robust relationships between the hearing and deaf kids that were never achieved in any other way.  As a result we are now motivated to do more such projects.”
 
Heathlands School for Deaf Children have represented the Festival twice since their Festival performance, at a corporate fundraising dinner and at the House of Lords to showcase the Festival’s work.  




In addition to the substantial networking efforts of the Special School Coordinator, positive word of mouth was a strong contributory factor in increasing participation from Special Schools. Overall, 1,857 students with disabilities and difficulties took part in the Festival. This participation accounted for 15 per cent of all Festival participants.


[image: image5]
The term disabilities and difficulties includes both students from Special Schools and students in mainstream schools who have special and particular needs. In total, 9 per cent (85) of students speak English as a second language, 34 per cent (331) of students had a statement of educational needs (SEN), 21 per cent (202) were Dyslexic, 4 per cent were visually impaired and 4 percent were hearing impaired, 21 per cent had literacy problems and 1 per cent had other disabilities or difficulties which included physical disability, Dyspraxia, eating disorders, Aspergers and Attention Deficit Disorder. 
The Festival will continue to build on its relationship with Special Schools and build on its ethos of integrated practice. The Festival hopes to encourage further participation amongst Special Schools and the sharing of ideas and experiences.  

School Types

The numbers and percentages in chart 7 below show that 19 different types of schools took part in the Festival in England. The largest majority of schools taking part in the Festival were Comprehensive Schools (266, 23 per cent). Some 14 per cent (161) of the schools involved in the Festival were Specialist Arts Colleges and 12 percent were Technology Colleges. The flexibility of the Festival allows different types of schools to use their speciality in their performance. 
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Table 3: Types of School taking part in the Festival across England, 2008
	Type of School
	No. of Schools

	Percentage of Schools
	No. of Schools participating in the Festival
	Percentage of Schools from SSF participants

	Arts College
	297
	5%
	61
	15%

	Business and Enterprise College
	147
	3%
	12
	3%

	City Academy 
	24
	1%
	2
	1%

	City Technology College
	12
	1%
	1
	1%

	Comprehensive School
	1141
	21%
	97
	23%

	Engineering College
	32
	1%
	1
	1%

	Grammar School
	61
	1%
	6
	1%

	Humanities College
	28
	1%
	1
	1%

	Independent School
	1007
	18%
	49
	12%

	Joint Specialism
	31
	1%
	6
	1%

	Language College
	199
	4%
	20
	5%

	Mathematic and Computing College
	132
	2%
	8
	2%

	Middle School
	244
	4%
	4
	1%

	Science College
	166
	3%
	16
	4%

	Secondary School
	122
	2%
	7
	2%

	Special School
	996
	18%
	35
	8%

	Sports College
	264
	5%
	26
	6%

	Technology College
	509
	9%
	47
	11%

	Youth Theatre
	
	
	4
	1%


Table 3 shows the number of different types of schools that have taken part in the Festival in 2008. The table compares the percentage of the schools in the country with the percentage that has participated in the Festival. Festival participation is representative of all specialist schools in England. Participation in the Festival has obvious benefits for Arts Colleges which already have an emphasis on these types of activities but, as the table above shows, participation is particularly high amongst Technology Colleges and Language Colleges. The table shows that schools with other specialisms also take part and see the benefit of the project. SSF is seen as an enrichment project by all the different types of schools, regardless of their specialism.
The Festival also has a good take up amongst Science Colleges, Sports Colleges and Business and Enterprise Colleges. With all schools the Festival has either matched the percentage of schools in the country or has been higher. We would hope to encourage more of each of these types of schools to get involved.  
It is vital you continue with this Festival! Such a positive experience for all involved and such a wonderful atmosphere between the different schools.

Jenny Ashby, Parkstone Grammar School, The Tivoli Theatre, Wimborne

Case Study 2 - Leytonstone Business and Enterprise School – Romeo and Julien 
The Shakespeare Schools Festival actively encourages teachers to involve their student in determining the nature of their performance. 2008 saw one of the most socially and politically aware performances by a school ever seen. Leytonstone Business and Enterprise Schools’ performance used students from years 7 – 11; each student had auditioned for the roles in the piece.
The school chose to put a twist on the traditional format of Romeo and Juliet, and changed the role of Juliet to Julien, focusing on themes of homophobia and bullying within East London. Both leads were played by boys. The performance touched on gang culture, drugs and acceptance, all issues the cast considered relevant to their lives growing up in London. The cast were keen to show why these issues could go fatally wrong.
The cast took to the stage in an ensemble performance of the play, lining up two rows of chairs at opposite ends of the stage to depict the feuding families. The performance showed great sensitivity and maturity towards the issues involved, with both leads and the entire cast committing thoroughly to the concept.    
“The students chose the play and also the way they wanted to perform it to try and tackle homophobic and gang bullying in schools.” Jo Letson, Director 

Inclusion
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Social inclusion is key to the Festival’s ethos, core values and working practice, and the project has always promoted a non-competitive, open-access and level playing field for participation and achievement. In 2008 SSF aimed to increase access, in particular amongst disadvantaged young people.
In line with DCSF guidelines, The Shakespeare Schools Festival defines inclusion schools as those where 30 per cent or more of students are on Free School Meals (a DCSF suggested figure). These schools often face wider problems, such as lower attainment levels at GCSE, and high pupil non-attendance and exclusion rates. Eleven per cent of schools in England are inclusion schools. The Festival has had a representative involvement of Inclusion Schools in previous years. For the 2008 Festival, SSF aimed to ensure a representative percentage of schools and students in the regions by targeting these schools and offering additional support and encouragement.  The Festival has had a representative involvement of Inclusion schools in previous years. In 2008 12 per cent of schools participating in the Festival were Inclusion schools. The benefit of participation is felt both by the students in the Inclusion Schools, who raise their aspirations, gain confidence and attain a sense of achievement, and by the other schools with which they interact. As a core aim of the Festival, SSF will continue to encourage involvement from Inclusion Schools in future years.
	CASE STUDY 3 -  Central Foundation Girls School 
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Central Foundation Girls School is based in Tower Hamlets and has participated in the Festival a number of times. In 2008 the cast of predominantly Bengali girls staged a performance of A Merchant of Venice at the Cochrane Theatre in Holborn. The experience had not been easy for the girls - the Festival clashed with other established performance projects at the School and Eid had further impacted on their already limited rehearsal time.  After their performance the teacher spoke to the students who had put in a lot of hard work and discovered that they had all experienced a great sense of achievement. 
The Teacher highlighted one moment in particular that stood out for her:
“There was one moment that really made it for me last night so I thought I would share… Nazifah, the young lady who played Shylock, has unfortunately recently lost her mother.  Her father and older sister came to watch her perform last night and when they met her in the foyer after the performance scooped her up with hugs and kisses.  The sense of pride on her father's face was immense and Nazifah swelled with pride herself.  I think the experience will stay with her for a long time.”



3.
Auditions and performances 

The Festival made us do something we wouldn't have thought possible. 

Pauline Snowdon – Brookfields School, Norden Farm Centre for the Arts, Maidenhead
The Festival questionnaire asked teachers how they approached the rehearsal process. The results shown in chart 8 show that 68 per cent (213) of the participants rehearsed for the Festival in their own time: after school and during lunch. Whilst only 5 per cent of rehearsals took place during lessons, a further 27 per cent of schools had rehearsals during both lessons and after school, which indicates that almost a third of schools are willing to work towards integrating the Festival into the school timetable. 
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Chart 8 shows us that the most popular way to get students involved was through open auditions, drama clubs, attending workshops or volunteering rather than selection by year group. Overall, 60 per cent (196) of teachers held open auditions. Eleven per cent of teachers decided to work with volunteers. Teachers also incorporated the Festival into the GCSE curriculum, 7 percent worked with a GCSE group. 

This experience has been brilliant and our Lower School have really excelled after being given this unique opportunity. It has increased participation in extra-curricular drama and given our Lower School boys an incredible experience in designing and operating the sounds and lights in a professional theatre environment.

Hayley Pope – Alcester Grammar School, Birmingham
Many schools perform again outside the Festival. Additional performances were held in school: during assemblies, for year groups, for SATs groups, at mini festivals and at primary schools. Extended versions were developed into end of year plays. 

[image: image9.emf]Chart 9: How the Roles were Allocated 

(23), 7%

(9), 3%

(37), 11%

(29), 9%

(24), 7%

(11), 3%

(196), 60%

Audition 

GCSE

SATs

Volunteer

Parts allocated

Year Group/ club

Workshop


4.
Impact

I couldn't be more pleased with the performance, the experience the kids got from having participated, the friendships made at the workshop and on the day and the high profile of drama that it has generated in school.

Jill Douglas, Cheltenham College Junior School, Artrix Theatre Bromsgrove
We asked teachers what they believed the effect of the Festival had been on the school; had the Festival enhanced drama in their school? The percentages in Chart 10 show that an overwhelming 96 per cent (293) of teachers said that the Festival had positively enhanced drama in their school. In detail, 56 per cent (168) of teachers said the Festival had enhanced drama in their school, whilst 14 per cent (36) of teachers felt that the Festival had significantly enhanced drama in their school. 29 per cent of teachers (89) felt that the Festival had enhanced drama a little in their school. Only 4 per cent (13) of teachers felt that the Festival had not enhanced drama in their school. This shows the Festival’s positive impact on schools. Both students and teachers now regularly work the Festival into their school calendar.
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Over the years, as SSF’s reputation has grown, the reason for participation has varied according to the different schools and teachers.  Although core educational benefits remain important, the positive impacts of the Festival are far reaching and teachers justify the participation in various ways.  
The opportunity to work in a professional context is an invaluable experience for students.

C Martin, Mill Hilll County High School, Bernie Grant Arts Centre, London
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As chart 11 shows, teachers place a huge emphasis on cast enjoyment and the opportunity to work in a professional theatre. 75 percent of teachers felt that cast enjoyment was a crucial part, and the key benefit from the Festival. SSF ties in with the Government’s Excellence and Enjoyment initiative by providing a positive experience for all involved. SSF’s ethos of celebrating non-competitiveness enables all young people to leave the theatre with a sense of their own achievement; all feedback is positive and the success of each school’s journey is measured according to their own requirements. 71 percent of teachers placed particular importance on the opportunity to perform and work in a professional theatre experience. SSF’s reputation as an excellent facilitator is confirmed by the 66 percent of schools/ teachers who returned to the Festival following a positive, previous Festival experience.    
It was great and the students had a fantastic time and got so much out of this, so much so that they want to perform it at school to let people see how much they have achieved.

Michelle Gorman, Ounsdale High School, Prince of Wales Theatre Cannock
The impact of the Shakespeare Schools Festival on core education remains. Festival evaluation shows 76 per cent of teachers felt that the Festival fulfilled requirements for core curriculum. Participation in the Festival can contribute to GCSE coursework, English Key Stage 3 /4 and studying the texts. The opportunity to perform gives students a greater understanding of the play, which subsequently benefits their class and exam work. 
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This year the high proportion of year 11 students participating in the Festival can also be seen as another example of SSF’s impact on core curriculum. SSF will be exploring ways in which to include SSF in the teaching of Shakespeare at GCSE level with Edexcel. 
Teachers not directly involved in either SATs or GCSEs also said that involvement in the Festival resulted in a greater understanding of the text; and an enhanced knowledge of Shakespeare in terms of a greater understanding of both language and character.  Teachers also mentioned the additional benefits of encouraging, supporting and developing speaking and listening skills and expanding drama.

The students are now completely fired up about drama generally and have positive
attitudes to the power and potential of Shakespeare.
Nick Milne, Challenge College, Theatre Royal Wakefield

Transferable Skills: Teachers
Teachers often comment on the usefulness of the skills they learn from participating in the Festival. Many of these skills are acquired during the MAP teacher training workshops and developed throughout the rehearsal and performance period.  68 per cent of teachers found the exercises from the MAP workshop very useful during the rehearsal process. Chart 12 below shows that 83 per cent of those teachers found those skills and exercises obtained from MAP transferable to other classes. Comments in reference to these skills, and where they were transferable to, included Drama, English, and evaluation.  
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Teaching Shakespeare in English 

Although the majority of the Festival’s participating teachers are from Drama departments, this year the Festival actively encouraged participation of English teachers. English teachers had informed the Festival of the impact of participation on the teaching of Shakespeare and the consequent enhancement of understanding amongst students. English teachers are often those that get the most out of the project after initial hesitation. We specifically asked English teachers about their experience and what they thought was the value of the Festival in teaching Shakespeare in class. 

We loved it! … I learned so much and it’s completely changed my approach to teaching drama texts in the English classroom.

Sarah Ackland, Sir William Robertson High School, Lincoln Drill Hall

An overwhelming 98 per cent (120) of teachers said that the Festival had enhanced their pupils’ understanding of their chosen play. Participation in the Festival has particularly helped in understanding character, plot and language.
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5.
Festival participants’ responses

Teacher Responses:

The workshops for experienced directors were brilliant – a huge improvement!

Sue Baxter, St Gabriel’s School, Theatre Royal Winchester
The Festival is a learning opportunity for all participants. The MAP Teacher-Director day is an important opportunity for all-round teacher development.  The Festival gives non-drama teachers the confidence to direct a performance, a performance that can be used as part of English GCSEs. This year, in order to keep the workshops fresh and challenging, teachers were divided into those who had/had not done the Festival before Overall 82 per cent of teachers rated the workshop structure as excellent.
The MAP workshop day is designed to build confidence and help form ideas. The encouragement of student ownership and adaptation, and the move away from more traditional Shakespeare productions make the day a memorable starting point on the Festival journey. 

As part of our evaluation of the teacher-director workshops, we asked teachers to rate 4 skills and directorial learning opportunities: 

· 70 per cent of teachers responded that the workshop gave them an excellent way of defining character and story.  

· 75 per cent of teachers responded that they had gained the maximum advantage in terms of creating the world of the play. 

· 74 per cent of teachers gave the maximum rating for gaining confidence in directing skills and style 

· 82 per cent of teachers responded that the workshop provided the maximum opportunity in encouraging student ownership.   

The Festival actively encourages the plays to be adapted to suit the students taking part. This allows students to input their own ideas and to make the plays more relevant to them. By allowing this freedom, students gain more understanding about the themes and characterisation involved in their chosen plays. 

Finally, we asked teachers if they had any other comments about the day. Several teachers commented that the day provided them with the opportunity to revisit ideas and build confidence. 
Overall, the teachers enjoyed the day but many asked for a longer day to allow more time for specific play-focused work. Teachers often wanted to spend more time looking at a particular play in order to extend and develop their ideas. 

It has changed the youngsters’ perception of Shakespeare and given them the confidence to share their understanding and skills with other students.

Elizabeth Robinson, Longton High School and City Learning Centre, Prince of Wales Theatre Cannock

The workshop day for teachers seemed to provide them with an opportunity to put themselves in the position of their students, possibly for the first time, and also to look at new ways to overcome potential problems. One teacher mentioned that being asked to participate in the drama exercises made them realise how difficult some of the exercises and activities were for their students. However, teachers commented on the effectiveness of the exercises in fostering an ensemble approach to production, and involving the entire cast in the creative process. 
The workshop is an integral part of the Shakespeare Schools Festival experience. Teachers who are feeling stressed by the project are encouraged to attend the day to gain confidence. It is a stimulant and, for some, a much needed official start to the Festival and the rehearsal period. The day brings a lot of things to the forefront for teachers. They come face to face with the enormity and scale of the Festival but by meeting other teachers in similar positions they gain a sense of unity and reassurance. 

It was quite a night and our headmistress cried all the way through our performance so I know we got it right! Really looking forward to the next festival and already have a play in mind...I've now been given the honourable title of drama co-ordinator at work after the success of Macbeth so am now keen to start a drama group to keep our pupil's interested in drama

Debbie Fielding, John Fielding School, Lincoln Drill Hall

Student Responses:

The Festival also evaluated the students involved in the productions. A sample of 140 students from 7 schools from different regions responded to a questionnaire. The students told us that participating in the Festival had been enjoyable and given them the opportunity to achieve. Students involved with the Festival get a half-day, integrated workshop with the National Youth Theatre in the build up to their performance. 

Case Study 4 – Clyst Vale Community College (CVCC) 

Macbeth 2003, The Tempest 2008
Quotes from students, text from Drama teacher, Peter Popert.

‘Before, I thought Shakespeare was boring and the stories didn’t make sense but after you’ve done it (SSF) you actually understand what goes on.’ Israel, Year 8
Clyst Vale last entered the Shakespeare Schools Festival in 2003 and performed “Macbeth”. It was in that year that Iraq was invaded and by the time of the production, Baghdad had fallen; Saddam had been deposed and there was a feeling of hope in the West – that optimism would not last. Not only did the action of the play that Shakespeare wrote mirror these events, but also the circumstances of its writing, for it is said to have been written in honour of the coronation of King James I, who saw the first performance, and it was his son, Charles, who precipitated the English Civil War and ultimately was executed at Whitehall in 1649. Clyst Vale’s production exploited these resonances to powerful effect.
‘The story was difficult at first because of the language. After the performance I knew what all the characters were feeling.’ Georgia, year 9 
As with “Macbeth”, where multiple actors played Macbeth and his Queen, Clyst Vale used several Ariels and four Prosperos, speaking mainly in unison. This helped to demonstrate the characters’ status and power, and in order for the delivery to be effective, close analysis of the verse rhythms was essential. Students were amazed to discover how the detailed process of prosody aids interpretation of the character’s lines. 
‘You could always ask the older ones for help if you needed it because they’d done it before. It’s changed me because it’s made me more confident and stuff’ Jacob, Year 9 

Working with Clyst Vale on the production of “The Tempest” was former CVCC Performing Arts student Lisa Eyre, who played an important part in the development of the “Macbeth” production – performing and co-directing. Lisa subsequently studied Performing Arts at Birmingham University and has now enrolled at the University of Plymouth to do a PGCE in Drama. She spent a couple of weeks back at Clyst Vale prior to starting her teaching course. She was proof, if ever it were needed, of the inspirational potential of the Shakespeare Schools Festival.
‘It was fun meeting other schools, and it wasn’t as intimidating as I thought it would be.’
Robert, Year 9 
Teaching Shakespeare through pens and paper, and judging success accordingly, is a bit like giving pilots medals for flying around the world when they’ve only ever been in flight simulators! 
‘Another group was watching us and they thought it (our play) was really good. It made us pleased; it felt like it was worthwhile. People always say Shakespeare is really clever but I didn’t understand why. Now I understand the iambic pentameter I see why he was clever.’ Jess, Year 11
Long live the Shakespeare Schools Festival!
Gabbi, year 10
‘I thought at SATs that the Tempest was really boring but I really liked it after SSF.’
· Overall 88 per cent of students responded that they enjoyed taking part in the Festival.
· 80 percent of students enjoyed performing in a theatre and 76 percent specially enjoyed acting on a stage

· 75 percent appreciated the opportunity to show and develop their talent

· 66 per cent enjoyed feeling and being treated professionally
· 58 per cent of students enjoyed working hard on something special 

· 50 per cent felt that they had learnt to overcome their fear in order to complete their performance.
The association with the National Youth Theatre (NYT) provides the Festival participants with a fantastic way in which to develop their talent. For the NYT the Festival is an opportunity to access thousands of diverse young people and talk to them about applying to become NYT members. The collaboration is mutually beneficial.
	Case Study 5 - Students with disabilities and difficulties
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“Its given me confidence to go on stage and enjoy myself, there’s no stopping me now” Anthony 
In 2008 Sir Tom Finney Community School performed Hamlet at the Preston Guildhall. The students cast in the performance have a huge range of disabilities and difficulties including little or no verbal communication, severe physical disabilities & behaviour problems. Drama plays an important role within the school. It is seen as the one subject where students have to think spontaneously without help. Students were required to show commitment and a willingness to work as a team to be involved in the Festival. They had to respect, encourage and motivate each other. 
“I found it difficult to remember my lines and where I should be at the same time” Kirsty 

The performance was developed by the group, all characters were discussed and the group would make the casting decisions together. The director wanted to ensure that the performance environment made the students feel safe and secure. 

“I found it difficult being spot on with my electric wheelchair, but I have enjoyed learning acting skills and stage craft and working with my friends” Jodie
The techniques learnt through drama have an impact on the students every day.  The students learn how to be physically disciplined; drama improves the students’ bodies, their postures and their breathing and encourages them to speak clearly. Their grasp of the play and of the professionalism required on stage was particularly evident during the technical rehearsal, where the technicians would ask the students to move to a different part of the text to try out the next lighting cue. 
“The first time you go on stage it’s scary, buts it’s the best part” Sean
All cast members attended the National Youth Theatre cast workshop. The workshop included activities to help the students project their voices, get familiar with the space and showcase their work to another school. This opportunity is invaluable to the students as it allows them to integrate with a mainstream school, which they don’t get very often. The workshop solidifies the fact that their participation is about performance and not special needs.   
“The cast workshop was really good, it gave us a chance to see what it would be like on the night” Anita 

The performance started with a fantastic version of “Brush Up Your Shakespeare” with all cast members singing to grab the audience’s attention. The performance required discipline as all cast members remained on stage for the entire performance. The school used music, sound and light to enhance the performance but also provided the essential cues needed by the students throughout the show.  The performance displayed great understanding of text and character, discipline, ensemble acting and complete ownership. 

“The impact has been fantastic, they’ve enjoyed the whole performance. There’ve been a few tears and tantrums but you’d get that anywhere. The students have gained immeasurably in confidence and self-esteem, and that transfers to their home lives” Mary Jones, Director 



The Festival provides a way in which students can learn more about Shakespeare plays through a practical and professional experience whilst working as a team and making new friends.
· 75 per cent of students enjoyed working with their friends.

· 60 per cent commented that the Festival helped them to make new friends.
· 43 per cent enjoyed working with their teachers on their performance
Overall, students enjoy the Festival as an opportunity for collaborative learning. It is evident that students feel the Festival is both valuable and enjoyable as a project.

The Festival’s approach and practice enables students to take ownership of the project, developing their personal skills and sense of personal responsibility. Students are trained in Health & Safety in each theatre, and are required to take responsibility for themselves and their fellow cast members throughout the rehearsal and performance process. The students work as a team and are encouraged to support and motivate each other. 
· 60 per cent of students felt that the Festival had given them confidence
· 42 per cent of students said that they had learned to take responsibility.
· 45 per cent of students said the Festival had helped their concentration
· 48 per cent of students felt that they had learned to be more patient.
The question of why Shakespeare is still relevant to young people in schools across the country has been asked a number of times. Each year the Festival sees performances where the relevance of Shakespeare’s universal storytelling is hugely evident. 

The Festival experience differs for every school involved. The table below shows the varying responses of 7 schools around the UK. 
	School 
	What did you most Enjoy about SSF? 
	Personal and Life Skill

	Eastwood Comprehensive School
	Feeling and being treated like a professional 
	Improved Concentration

	Morpeth School
	Working with friends
	Overcoming Fear

	William Ellis School 
	Acting on a Stage
	Giving and Taking Criticism 

	Acklam Grange School 
	Working with Friends
	Greater Understanding of Emotion

	South Dartmoor Community College  
	Making new Friends
	Working and getting along with people I wouldn’t normally work with / Overcoming Fear

	Denbigh High School 
	Acting on a Stage/ Performing in a Theatre
	Being more Patient 

	Four Dwellings High School 
	Acting on a Stage/  Performing in a Theatre
	Working and getting along with people I wouldn’t normally work with


The table shows that the Festival impacts different casts in varying ways. Every school attributes the Festival with boosting confidence for their cast members. Beyond that each school gets different personal and life skills from the project.    
Overall an overwhelming 96 percent of students would participate in the Festival again.
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6. Resources 

‘The Westgate School has had a fantastic experience of taking part in The Shakespeare Schools Festival. The organisation and support, training and online resources helped make it a great experience.’

Paul Mills, The Westgate School, Theatre Royal Winchester
The support and professional advice offered throughout the process by SSF staff ensure that the Festival is delivered at an extremely high quality. All Festival staff are actively involved in core activities, with each region having its own Festival Coordinator.  Coordinators are responsible for recruiting schools, liaising with local authorities and theatres and maintaining constant contact with schools throughout the project. 
SSF has always supplied very detailed resources to its participants. The Website is integral in offering continued support and regional updates in the hope of building an online community. SSF re-launched the website to position it at the centre of the 2008 Festival. There were three main functions of the website: building an online community, regional updates and access to resources. 
It was often the first place that people were directed when interested in the Festival; and it was also an effective way to show the scale of Festival activity. Each school and theatre participating in the Festival was listed and encouraged to post its news for others to read. 

The Festival has always encouraged networking among teachers and the sharing of ideas. The website was central to developing this initiative. It was a way in which teachers could talk to each other, get ideas and advice, and talk to the SSF team. This method of communication allowed the Festival to continually support its participants. Under teacher supervision, students were also given the opportunity to discuss their progress.  

The regional pages gave teachers the opportunity to link with other schools in the area that were also participating in the Festival. The Festival has always tried to enhance relationships within the community and used the website to focus on the theatre at the centre of the community. Finally, the website was continually updated with resources including scripts, workshop information and interactive access to the lighting states. 

7. Performances 

We have had a great time putting this together and really enjoy the freedom of being able to do our own unique version

Vikki Parker, Lister Community School, Cochrane Theatre, London
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Although the Festival is primarily a project aimed to increase access to the arts, the tools and resources provided often produce some inspired productions. Over the years SSF has seen that performances often reflect and find inspiration in current affairs and issues which the teenagers find relevant to their lives – from the devastating effects of war to the frivolity of the rise of celebrity culture. In 2008 a number of schools chose to tackle the very real problem of gangs and knife culture, incorporating the theme into their performance. 
Other interesting performances are described below. 
· Gillbrook College’s Richard III was influenced by regimes led by Mugabe and Kim Jong. The school aimed to make the audience see that in reality, Richmond’s ascendancy to the throne only replaced one brute with another.
· Portchester School’s performance of Romeo & Juliet used the tag line... "Star crossed lovers on the frontline, where the only casualty of war is innocence".  The play was set in the army (modern day) where the Capulets were higher ranking officers and the Montagues general service men.  
· Tunbridge Wells Grammar School for Boys set their version of Much Ado about Nothing in Sicily, August 1943, where the liberation of the island from fascist rule is finally brought about by the entry of Allied troops into Messina. 

· One of the more adventurous performances came from Oratory Preparatory School’s Macbeth. They based their play on cricket's famous 'Bodyline' series.  2008 was the 75th anniversary of the series and the 100th anniversary of Don Bradman's birth.  Ambition played the all-important role in the fall of Macbeth and of the England captain, Douglas Jardine. 
In 2009, with the help of the National Theatre, SSF hopes to encourage greater excellence in the performances. SSF will be providing character notes, production diaries and breakdowns of themes to encourage earlier starts to rehearsals. The Festival will also place greater emphasis on feedback from staff on performances 
8.
Conclusion

We feel that the positive responses received from both teachers and students show that the Festival has been hugely successful and is fast becoming a regular event in the school timetable. The data collected during and after the 2008 Festival shows that it encouraged inclusion and diversity: different types of schools and varied year groups, students from a range of ethnic and cultural backgrounds and students with disabilities and difficulties.

The Festival is unique in its impact on young people. It leads to a greater engagement in education as young people take ownership of the stories, characters and themes.  It effects them on a personal level also: engendering confidence, offering integration and, opportunity and raising ambitions for the future.  
Teachers also enjoyed the training days and were positive about the input from the organisation and staff involved with the Festival. The majority of teachers felt that the Festival had helped to enhance drama within their school and that importantly, the Festival had helped contribute to and supplement core educational needs, with particular benefit to GCSE and SATs students. 
It has been decided therefore, that the 2009 Shakespeare Schools Festival will retain its autumn slot with recruitment from January 2009. This will then be the annual pattern thereafter. 
‘tis the mind that makes the body rich
The Taming of the Shrew

Chart 6: The Different Range of students with disabilities and difficulties participating in the festival
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   Chart 14: Participate Again?
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